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ABSTRACT 

The Parent Attitude toward Children's Expressiveness 
Scale (PACES) provides a measure of the degree of acceptance-control 
the respondent allows toward a child's hypothetical emotional and 
expressive iDehavior. PACES is a 20-itero scale with a multiple choice 
format for each item. Emotional and expressive behaviors represented 
in PACES include angerr distress or sadness, fear, anxiety or 
nervousness, interest or curiosity, happiness or pleasure, and 
disgust. Some accepting responses are of a sympathetic or empathic 
sort, while others are more suggestive of permissiveness. Some of the 
most controlling reactions border on humiliating or ridiculing the 
child, while others are more indicative of a scolding response* The 
instrument appears to be a reliable instrument for assessing the 
degree of control in a parent's attitude toward children's emotional 
and expressive behavior. The scale appears to have good construct 
validity as an attitude measure that evaluates the degree to which 
parents believe children ought to control their displays of emotional 
and expressive behavior. Past and ongoing research with the scale is 
reviewed. It is concluded that PACES provides numerous possibilities 
for investigating a variety of questions in the area of emotional 
development, family systems, and socialization. (RH) 
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Psychometric Properties of the 
Parent Attitude Toward Children's Expressiveness Scale 

(PACES)' 
Caro ] yn Saarn i 
Sonoma State Uni versi ty 
Rohnert Park , Gal i form a 94 9 28 

What PACES is Intended to Mea sure 

The Parent Attitude toward Children's Expressiveness Scale 
(PACES) provides a Hfcasuro of the res';:^on(^Gn/t' degree of 
acceptance- con tro 1 allowed toward a child's hypothetical 
emotional -express 1 ve behcivior. All items begin with "If my 
school -ag^ child....," the mterU- being to elicit parents' 
expectations cibout their response to their own child's e<presGive 
behavior. The scale is not intended to evaluate parent's 
attitudes toward presch.oo 1 ers ' or older adolescents' emotional 
expressive beha\ lor, although th^- h-cale may ne utr'^ed with parc-nts 
who have chilciren in t^ie^^e two other ,-iye grc^ups. 

As an attitude measure, the usu^;l caveat must be made about 

the cirnbiguous 1 at UM'ish i p betweer^ attitude or belief and 

behavior. However, ar- tr^e validity data discussed beiow 

indicate, PACES dc^es appeir to be 1 ndeperider't, of social 

de s i r ab 1 1 1 t y 5 d i f f er er^ t t ates btitween cur^tr cristed yruup:>, and 

possesses oor^^itruct validity in so far as (ai it is significantly 

Special thanks are extended to Elaine Stone for her 
assistance in the many data analyses presented here. 
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(but only moderately) correlated with other scales evaluating 
parental attitudes toward control; and (b) PACES is also 
successfully discriminated from other family attitude scales with 
which it ought not to correlate, such as marital satisfaction 

Structure and C^evelopment of PACf:S 

Format 

PACES is :?0 item srale with a multiple choice format for 
each Item. The four opt^. ons presented to the respondent for each 
Item range from an accepting or permissive response to a very 
controlling or restrictive reaction to the emot lonal -express i ve 
behavior displayed ov tho cfnld. The four options art corwerted 
to a Libert sc:ile ct 1 to 4 . whereby 1 is the most accepting 
respon^^ and 4 is the most controlling. Thus, high scores 
suggest a relatively more control Mng attitude toward children's 
emot 1 ona 1 -e xpross 1 ve oehavior, whOe lower scores indicate a more 
accepting or pernnsswe response to children's emoti onal-expres- 

1 ve beh'.iv 1 «jf . 
[ ;es c r 1 p Vi V e (^OPtt erit 

Some of t,he ac^.ept'}fVl responses are or a vmpatfie 1 1 c , even 
€^mp::Jthic sort, wh'le other^i are more suggestive of 

piermi ssi veness , e.g., ignoring the child's behavior. Some of the 
most, cofit r-Q 1 1 1 no react lor^.s border ort humiliating or ridiculing 
the chHd; otJiers are mof^e (^f a rr:olding resnor^se* Nc.^ react ions 
were included that inv:)]ved corpcf^ai purn t-nn o t ^ although we are 
aware that many parents do indeed pumsti by onysical means 
certain of their children's em(.>tional behav i or we refrained 



from including such an extreme degree of controlling reaction 
(despite its prevalence) so as not to appear to sanction such an 
approach to children's emotional-expressive displays. 
Emotional Displays Sampled in PACES 

The emot 1 ona 1 -express 1 ve behaviors represented in PACES 
include anger (4 items: numbers 2, 7, 11, 18,), distress or 
sadness (2 items: numbers 1, 8,), fear (4 items: numbers 6, 12, 
13, 16), anxiety or nervousness (3 iT.ems: numbers 3, 9, 17,), 
interest or curiosity (3 items: numbers 4, 14, 19), happiness or 
pleasure (2 items: numbers 5, 10, 15,), and disgust (1 item: 
:.u;r<ber 20], Because we be I** eve that, virtu'^lly by defimtion, 
tfi(? i^GC 1 al 1 rat 1 on of emotion occurs in interpersonal contexts 
(see Saarni , in press), our item content reflects what might be 
called emotion blonds rather than simple, 'pure" emotions or 
affects. However, the item content reflects, as a result, 
greater simi irity to real-life situations encountered by parentis 
in aealing with their children's emotional behavior, which we 
or an* cs.n tax, at tirn^-s, t^te most patient narent. 

We fcMjrid in rievr.iopinu our item poo] t^iat anger- ana fear- 
related behaviors were most likely to elicit parental contro] 
respi>ns^^s, hence their over - rep resen tat i on among our item 
^:onteMt. Sucfi a bias may limit gefier al 1 rabi 1 1 1 y to some sub- 
cultures in North America. We also determined that the display 
ot diii^yust IS r ar €?ly controlled by parents ir» their ctnidren, 
with the evcer>tion of showing disgi toward food or eating. 
Some adults, for example, may exper lence, yet inhibit, their 
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disgust upon seeing a drunken derelict sprawled on the sidewalk, 
but children are more likely to experience apprehension in this 
situation rather than disgust. It has come to our attention, 
however, that some parents do react restr i ct i ve 1 y toward their 
children when the child shows disgust at a baby brother's or 
sister's diaper changing routine. But this context does not have 
the same degree of wide-spread applicability a:^ do tne 
S(k: 1 al UTation efforts extended toward getting children to inhibit 
their disgust upon being served food that is visually unap- 
petizing (to the child, that is). 
Itenr> Poo'i De ve 1 oprnefi t 

The contefit of tht^ item stems was created by t.he aut^ior with 
input from several graduate students in the Department of 
Counseling at Sonoma State University. Then this imiial list 
was taken to a child clinical class and a research design seminar 
for refinement. From these classes possibilities for the four 
options for each item stem were also solicited. It ^-hould be 
fioted thc;t appf o>. 1 mat o ! y ru-i H of the student > in ttie i:'ept . ;t 
Coufu^eluig are parents themselves - as well a^- piirsuifiQ training 
in f ami 1 y couriseling. Thus, they represent a Proaa cross- sect i on 
of what might be construed as "experts" for jurigmg thi' Ljjnx.cnX 
validity of the items contained in PACTS. 

T fie /ie ^ t academi c year the author suPm i tted tne p r esent ^'0 
Item scale with its respect we 4 options per item t,o a ditt^-rent 
yra<iuate class in child c:1inica1 psychology (N:^2j^; the average 
percent agreemefit between the author's ranKuig r^f the options 
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according to a 1 to 4 scale and th< se graduate students' rankings 
was 71X. 

Rel 1 abi 1 1 ty 

Test-Retest Reliability 

Test- retest reliability was calculated on 36 respondents (18 
of whom were parents) who were graduate students in a 
psychological assessment class. The interval was 4 weeks, and 
the sample was homogeneous, TS^e correlatioti coefficient was r = 
.77; the first mean was 33.5, s,d, ^ ^.y, and the second mean was 
33.7, s,d- ^ 5.7. 

Internal ccns": stency : Cronbach'f A lpha 

Based on a total sample sire of y07 rarents (females: 
N-127; males: N"80 ) . and representinq a more fiete rogen-.^ous group 
(see descriptive correlations below under v^^lidity data), 
Cronbach's alpha coefficient was . - The average corrected 
item-total correlation was .32. Additional descriptive statis- 
tn"s regarding t.he nature of t Kie i ti-^rn^- are ccMitained i r< Table 1. 

T f 1 f t T :,i b 1 e 1 .'.i t^c ■ U t » r r^- 

Ir^ternal Ccn.^ i ster,cv : F.ic.tcr Afwi : v,; i s 

Using the same sample, arj expu>ra'.or\ tacc^r anal>\:>u'^ wa:- 
under tafsen to determine whotht^r PACE'S cofi'^ -3 1 ne^i underlying 
fi^cturfe whicfi rriiyht. accoun'^ fcr tfie vjr' li'vir- Tfi asserted sterns. 
Given the assumption that t.hoi-^^ variable-: wnose correlations with 
tK)e other var^ablec fall b^fOcw .4 ar*j unlikely to load nie c^n i nq- 
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ful 1y on any factor (Hedderson, 1987 ), only item pairs 4 and 14 
(r=.80), 14 and 19 (rr,60), and 4 and 19 (r=.43> obtained Inter- 
item correlations of sufficient magnitude to be considered. 
These three items, 4, 14. and 19, are all concerned with displays 
of curiosity, which were portrayed in the item stems by having 
tho chT Id stare at or watcf^ clo£;e1>' some other person while in 
the company of th.e parent. 

Not surprisingly, only one factor emerged in the factor 
n<at.r 1 ^: wti^ct"; haa substantial Icaoings, and this factor wa^^ 
f-.,i'iils described as the 'staring factor. Item 4 had a loading 
of . i-' 1 ; 1 toH' 14 a P.^admg of .99, atio item 19 a loading of .tO. 
ThuJv , virtually all vr/iriance for it.em 1 istaring at a 

nitMita1;v' ^"^^'tardoa pf^f so-r^ on x.he bus ^ was accounted for by this 
factc^^', and it^»m (staring at a person whose head is covered 
witM sea? tissue' was a clcse second. 

A^-, 1 f id'rp'nid'Mi t taot^-^r analysis of PACE.S was undertaken by 
\ ■ i)^. [ ) ^: ^ . r ) t)-? r o . in :.i ■ i ] e ^ ' 1 'J b ) w 1 1 h a sm a 1 1 e r samp 1 e 

ofv; i :^ t. mg only ct m'..^ th^.M' r^ (N-11/)- Items 4, 14, 19, anO af^^-o 
^ *^.ni 10 ^. e ' uborar^ t. bofrivicr in a restaurant) all loaded or 
at)r'-v<.^ nr\ a - uvjle fnair. f act/?r . fabes, et a 1 . also c^btamed a 
IDC f ^r- an'b ) uu;4jl- .^-t^-.ono tact. or with loadings of .5 or higher, D<it 
th^- iss iinipt I ofi 'c»r m^^anulgtul Hit er pretat i o>n , i,e,, that item 
pair- :,hou1d correlate at least .4m, was not reported. 

\;,u'T]m3f_y . Jn our rpimon, the differences obtained in the 
T.wo f ac or analys^3s d<> not appear especially problematic, 
particularly given the larger and mort^ heterogeneous population 



on which our factor analysis was conducted. The commonality of 
the three "staring" items, 4, 14, and 19, which emerged in both 
factor analyses, does not disrupt the overall internal 
consistency of the scale in terms of how parents are responding 
to the Items. Thus, we have concluded that we have a urndimen- 
sional scale that across repeated testing and according to 
internal consist.ency evaluation represents a reliable instrument 
for attempting to assess the degree of contr-ol in a parent'.^ 
attitude toward c:hildren's emot i ona 1 -expr ^-5ss i ve behavior. 

Validity Studies and Other Descriptive [:ata 
D^^^cr 1 pt i ve Data 

A correlation matrix was plotted tor evaluit^wiq whether age, 
number of children, number of years of eaucafion, occiipat 1 onal 
level were cit all related to total scores on PAC£S. for ocxupa- 
tiofial level we used a simple descriptive f--tier Gvstom, where 1 
referred to manual labor (only 1.4% of this samnle); 2 included 
cliM'ical positi'Mis and wor k- in-- ttie-home (4^.7%); r afigeU fror-* 
-*-r\i<- to sales to technical occupat i or-:: o/.b" 4 iriclu-ieii 
educators, managers, and admi n i st rat r.^rs ^ 1 7 , Vi, } ; and S referred 
to professionals (27,1%^, Those who were rtiil f:Tuc3ents were 
askeci to choose the occupational category most lUelv to be 
descriptive of what they would De doing wf^en ttiey c^riip ! et,ea their 
degree. It is evident that our sample is Piar-ed toward middle 
and upp/Or-m 1 dd 1 G class, including many two-paront families 
wh 1 ch the mother d i d not work outs 1 de the home ( see the second 
category). All respondents were parentL-; ot the sam^^le were 
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females. Table 2 presents the correlutlons of this demographic 
information with the PACES total score. 



I nsert Teibi e 2 about here 
We fcHjnd PACEf to be ufireU^ted to age, education, or 
occupational statur. in this sample. What did give us pause was 
the sigtnfiv. ant neoative correlation between the numoer of 
childfen and PACES. Appa'^ently as pare'^it^s have more children, 
they tend t::^ become more accepting (i.e., they obtain lower 
score^^: on PACES) of thei^ children's emot i ona 1 -express i ve 
behavior. L*oe.s m i mt»an tht'S' have yivOfi ui> ti"> irig to control 
ttie 1 r 1 1 dri?n , porhaf:i^^ .n^ t of sfieer e.- hiust 1 on Or does i mean 
tfiat ont} learru. from expe^ lencc, r'olls witf-i the paunches, sc tc.:^- 
r.peal'- . and Joer^ r^iot pvjt it- nnic\y imnortance on politeness after 
having survived one or more children? F ace t ousness aside, an 
answer to i-uch 3 question await f further r€^t^earch u.^-inq PACES. 
S e > P 1 f ' f t :M e n :. < a r u:l Wit; h ij^ - C rup 1 e l ompa r \ ^ons 

5.eo d 1 f t -i-r t-n ' Cj:. . ■ om n i n c^ ) y a c r <: r. ^ p . ( ' r .i l rri a 1 c r a mp 1 e i > . 
we exannned whether gender nac an etfec:t c^n the PACES total 
score. Indeed it, did. and Wv,>nien scor^-d r> i qr. 1 f 1 r.an 1 1 > Icnver than 
^nen: female^/ me.^fi •■ 7 . 1 . .d, C,1l, fi'lJ?: malef' mean - 
39.81, s.o. " 7.:.^. N-^.^0; T ( 1 , IH^S < " / , ^'' . , ujt. . Whi1o the 
magnitude of thir a 1 t f r^-rv e ^s net €.-.^pe^.^ 1 a 1 1 n' larye, n dc:^es; 
:^\.Jggest th:i! the te f t v i u ^ a r a^.. te r 1 J a t. ' /'O ot w^:"'n'en a? oeing 
more acceptMr:j ':d' en^<}t 1 cma i - e • p res i ve behavior tt)an men doe^f 
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manifest Itself in the Parent Attitude toward Children's 
Expressiveness Scale. 

Wlthin-couDle comparisons , A pool of 50 married couples 
provided the data for examining husband/wife correlations. 
Despite their means being similar (wives' mean o5.2?, s.d. - 
5.3; husband?' mean - 3 7.03, s.d. = 5.27), husbands ana wives had 
little in common in how thes' respofided to PACEC, The correlation 
coefficient for the wivt^f.' afid husbands' total scores was only r 
^ .23. which, while significant at £ , 05 , is not especially 
impressive. An earlier stuoy with a smaller sample size nad 
prcduced I. cor 1 ?,t 1 on cf on^^^ ~ .15 betwv^e^^ hii,^ban'.is and wives 
fof the PACE:s total score (Saari:i. 1985^« 

r X tif-n n 1 r)C5 the extent of cc^r re 1 at i on between spouses across 
1 terno . : 1 ded a i anoe f r ou^ - , 2 7 f or i tern 1 to - '-'^2 t or i terii 4 . 
Ttie average hu:^band /w i f e ^ tern correlation wah- a meager .12, Thic 
lac^ of relationship between ^Kisbands' and wives' attitudes 
tC'ward chtldrefi's e v p r es s i veni^ ss suggests an i fi te res 1 1 ruj and 
* '-n^' - . ,'St.^M^ o"^ : ^>v . 1 M J 1 c:>n messaqei- t^'Ui!. the ciiilOf'rMi C't 
t.tier-e '\r-':^^.\x..< must, receive- We are a t t.t^mp^' i ng in our ou'^rent 
rese.ticr- t^..' e^'PMore th^ effects tJuit t J'i ^ s tuny'ie of gender - 1 i nKed 
S' Ki 1 1 r. a r 1 on attitudes nnynt ha've on the developmern of 
♦■dJjA :A_L - *JJ-^ J < o: fU^*- tefv-:.e iff gf atje- .\>cf r 1 c.h i ) art-fi i see be I ow tor 
roseaf oh ^ u progr esi:^ j . 

Con s: fciQt Va l i d its : Co rrelations with 'jt .ner t^eiateo Me-isu r 

Tatle 0 contains the cor rc^ 1 at i ons between PACES and the 
foliowitfq measures: ^a/ Se ) t -fffor. 1 tor i ng Scale (M, Snyder, 1 4 > ; 
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(b) three subscales from the Marital Satisfaction Inventory: 
affective communication, dissatisfaction with children, and 
conflict over ch i 1 d- rear i ng (D. Snyder, 1j81); (c) Family 
C>pressi veness Questionnaire ( Ha 1 berstadt , 1983); (d) Crowne- 
Marlowe Social Desirability Scale (1964); (e) Affective 
Communication T^st (F-nedman, Prince, Rigoio, OiMatteo, 19':<0); 
and { f thp 10 subscales of the Family i- ?iv i r :^nm.?nt Sccru^ (Moos, 

Not all subjects completed all those measures: thus, tho 
sample nre \aried from N-66 to Nv75 across these correlations. 

IfiSe' t 1 able J at'/Out r^t""xs: 

Ac: e-' pec tec, PACCS did not correlate witn social 
dof^ 1 f ab 1 1 1 1> , d 1 ssat. i sf act, i on w i th mar i ta ' at -f ec 1 1 ve 
r ommjr) 1 cat 1 on . or marital conflict over : r. i 1 j - r ear i no . we v.ad 
thcuqht. It would correlate positively wn.h ?e 1 ^ - mon i tor 1 ng ar^d 
(u-oativ-ly with the farni ly E x p r ec s i v ene f i Owest ^ orina 1 re ^ FL-'.; ) ; 
h('V^e.of , *.^^e c<'^r r e 1 at 1 ons wf.^re near zerc. In Mir '^pTri'.ru th* 
* inea^-^uf t-s may have t>een uiappropr Kite ^..cMnc^af uson wit^'* 

PACrr. due t.o the^r internal structure- and •;:l;tferent fnci^ty 
iC>e!:.sment , 

P-*^^T''2 did ^:Jbtain cignifiv:ant po'-'it^vo ; - ' at k:. rvo witn tr,e 
^. It 1: f a.^ T 1 on with Children subscale -p . " and with .voveral 
family Environment subscales: ActM vem^.-M^ t i ent at i ofi < i^-- 
Mor a 1 -rel igious Orientation i^i' .02), and Control ^^j-.Od), ali of 
which suqgest uicreasmq parental controt .^tt^tudeb tow.jrd +iimi)y 
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life. PACES correlated negatively with th€ Expressiveness 
subscale in the Family Environment Scale (fi<.01), which makes 
sense in that parents espousing more controlling attitudes toward 
their children's expressive behavior are likelier to perceive 
their family environments as less expressive. It also correlated 
negatively with the Affective Communication Test (£<.03), 
suggest). that to seme degree the perception of "charisma' ^n 
oneself is negatively related to possescing a controlling 
attitude toward one's children's expressiveness* (Friedman, gl. 
al . have nick-named the ACT the "charisma" scale, based on some 
of their validity studies.^ 
Val i di tv ! Contrasted Groups 

PACES was administered to a group of parents whose ch^ildren 
c.ttended an urban Catholic parochial school iNr^o). We 
hypothesized that these parents would espouse more restrictive 
attitudes toward their children's expressive behavior than would 
the graduate students in the Counseling Department at Sonoma 
State Univers-'ty, half of w^)om were ciloo ijs^-ents The 
rationale for this expectation was that gefierally there is con- 
siderable emphasis lu both our train iri^ and in our counsel ir^g 
textbookv^ ori the importance of expressing how one feels; thus, 
Counseling students should obtain relatively low or accepting 
PACES scores. On the other hand, parents electing to send their 
children to parochial schools would be e^pec^ed to be mor*^ 
concerned with their children acquiring aspects of self-control 
that are consistc-?nt with the religious dogma of the schoc>l and 
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church. (Recall that PACES also correlated positively with the 
Moral-Religious Orientation subscale of the Family Environment 
Scale. ) 

Indeed that was what we found out- The parents of parochial 
school children obtained a mean of 40-94, s.d. = 5.46, which 
significantly exceeded the Counseling students' mean of 33.53, 
s.d, - 4,9 (£ i1,82 ) ^ 40.45, £^ . 000 ) . 

Summary . PACES appears to have good construct validity as 
an attitude measure evaluating the degree to which parents 
believe child'-en 'ought*' to control their displays of emotional- 
expressive behavior, PACES did wot correlate witti those scales 
with which was not expected to ic.g., Social Desirability, 
subscales of marital dissatisfaction), PACES did correlate with 
those scales with which it was expected to correlate (e,g., 
Control , Acfi levement , and Moral -Re 1 i g i ous Or i en tat, i on , 
Express 1 veness subscales of the Family Environment Scale). PACES 
also sucrt^ssf Li 1 1 y discriminated between two samples whose 
attitude:, toward ^.hildrerrs - p r es s i of- of feeling^;, wore predicted 
to be s 1 gr. 1 f 1 can 1 1 y diff^^rent. 

Research using PACES 
Com;:^ 1 i tv of Children's Thin kin g about Emotion Management 

Us mg a smal 1 sample ( ) , Saarni M .^85 ) examined 

children's (ages 7-13 years) expectancies about three ccmplex 
variables: (a) their ,i ust i f i cat i oris for why einot ? una 1 -express i ve 
behavior should be managed; fb) their expectations about 
interpersonal consequences for having managed emotional- 



1'. 



13 

exf ressive behavior; and (c) their beliefs about how they achieve 
^ bal ance between expressing their genuine feelings and managing 
their emotional-expressive behavior. These three variables were 
obtained through individual interviews using photo- accompam ed 
vignettes, which had been used in an earlier study ( Saarm , 
1979). Their parents completed the Parent Attitude Toward 
Children's Expressiveness Scale, the intent being to e\arTnne tiow 
parefital attitudes were related to children's expectancies aDout 
the regulatu.^n of emotional -express! ve behavior. 

The three child variables were coded accordifig to a conce- 
pti»?Jly establ'^shed set ranged categories such that ascetidi nq 
ran^ war aso.>ciated with more complex thinkmg and empirically 
confirmed by significant positive correlations witf'i in::reai;'inc 
aye. (The ceding criteria and examples are contained i Saarni, 
1 985. \ The data were analyzed in a regression analysis (other 
predictors had also been included; see Saarni , 1985 )- The 
result^ .--^''Owod that the justification variable was riOt. related to 
cither m:^th-?'''o' .;r fathers' PACES sccres. However, thv 
1 .Mterpor ^na 1 consequences variable was significantly related to 
fathers' P^.CES scores, such that fathers espousing more accepting 
Cf^ permissive attitudes toward children's expressiveness were 
more likely to have children who gave more complex respotises 
about the interpersonal consequences of emotion management. In 
contrast, mc^t^iers' PACES scores contributed significantly to 
the 1 r ch 1 1 drerT s scores on the ba 1 ance var i ab 1 e • In tni s case , 
howevor , a more controlling maternal attitude toward children's 



expressiveness was associated with more complex thinking about 
how to balance one's display of genuine feelings with management 
of emotional -expressi VG behavior. 

G i ven the smal 1 samp 1 e s i ze , i t is not ent i re 1 y cl ear how 
one ought to interpret this parent gender effect on children's 
thinking. However, there is some research which does suggest 
that maternal controlling behavior or corrective style can be 
predictive of their children providing higher ^ level rationales 
(Hoffman & Saltzstein, 1967; Johnson & McGi U icuddy-DeL i si , 
1 983 ) . 

Tnere is so little research on fathers' attit.udeo toward 
cn 1 1 d-rear 1 ng . much less compared to their respective spouses 
li,e., the mothers of the children in qiiestion), that we can on 1 
speculate as to why more accepting fathers have children who 
thinK m a more complex fashion about the interpersonal con- 
sequences of expressive dissemblance. Ono possibility is that 
whefi fathers think and act in a way that ^ not se-^-role 
stereotypic (e.g., they do not endor'.;e stereotymc marculine 
emotiofial stoicism), they challenge their grade- L-::hoo 1 a-'je 
cfnldren to think about the social cun^u^cQuences of managed 
emot 1 ona 1 -expr^^ss 1 ve behavior. It should t^e noted that tfie 
highest level in tfie coding schen^e for the ^.onsequef «ces variable 
was for- responses that indicated that the subject thought that 
the interactant in the photo viynette would see past the 
emotional -express ive dissemblance and realize that the protagon- 
ist's facial evpression was a "false front. Perhaps tJiese 
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higher-scoring children, whose fathers were more accepting of 
their children's displays of genuine feelings, come to understand 
that roles and social maneuvering often require "false fronts," 
but at home, because one is in the home or with one's parents, 
one may express one's genuine emotions. In other words, they 
have learned that social context is inextricably linked with the 
management of emotional-expressive behavior • 
Decoding "Emotional Fronts" and PACES 

Hunt (1985) investigated what sorts of cognitive skills and 
social insight children needed to be able to infer another's 
genuirie internal enkaicnal state, despite contradictory 
expressive cues. She referred to such instances of expressive 
dissemblance as emotional froiits" and sought to find cut what 
contributed to increasing accuracy in seeing beyond such 
emotional fronts and recognizing the underlying genuine emotional 
state- She considered two opposing arguments as to what sort of 
parental social iring in^lu-Mice would contribute most to emotional 
decoding -ibililv: '.1) the position advanced by Saarni (19B1) was 
that social onv i ronrr-er^ts cl'iar acter i zed by chronic expressive 
inhibition would be more li(;ely to produce children with more 
limited emotiot^al encoding and decoding skills. This was 
hy pot hes 1 ."Ted to be sc: , because without adequate emotional- 
e-pressive communications from others, the cognitive elaboration 
ctnd growing cofisc i ousne^s of emotional experience will be 
diminished, perhaps even leading to what Tomkins (1979) nas 
referred to as a "bleaching of affect." (2) The opposing 
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hypothesis considered was originally advanced by Halberstadt 
(1983), who argued that greater inhibition of emotional- 
expressive behavior on the part of parents would lead to their 
children acquiring greater skill at decoding emotional states, 
because the nonverbal cues had presumably become subtle and 
covert . 

Hunt's sample size was small {N'32, 16 couples, thus an 
equal number of mothers and fathers), and as a result she could 
only report general trends. She found that with younger children 
(6-7 years) there was a tendency for paref^ts espousing a more 
controlling attitude lo nave reduced emotional decoding ability 
-^.r. their childrer). In her multiple regression analysis, PACES 
was also tf»o strongest predictor of emotional decoding ability 
(rtK}re accepting scores associated with greater skill at emotional 
docoding). Thus, some tentative support was found for the first 
position propor>ed above by Saarni that greater familial 
e-^ pf r-^^s 1 V' 1 ty af^sociated with greater emotional sensitivity, A 
;3rger S'.-in*ple ^-ize permitting seoarate analyses by parent gt^ider 
(given tho '^'esults of the sev differences described above) might 
ohed more l^ght on what this trend consists of. 

Hunt argued that Hal berstadt * r position may be more relevant 
to nonverbal cue judgment tasks and may not be applicable to 
reas on i no about emotional experience in others. She 
r'lppr upr 1 ate 1 y (in our opinion) concludes, "However, despite tho 
possibility that ^inhibitors" are skilled non-verbal decoders, 
and "ev press 1 ves" are skilled emotional reasoners, it seems more 
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plausible to expect that these components would be rel ited in 
some systematic and meaningful way. At present, then, there is 
no way to easily reconcile the findings." (p. 224). 
Emotional Responsiveness and PACES 

Fabes et a 1 > ( 1986) examined the degree to which mothers' 
scores on PACES were related to their children's emotional 
responsiveness. The latter was evaluated by having the children 
(elementary school age) watch a videotape of a family describing 
their coping with the difficult consequences of a serious car 
accident and while viewing the tape, their facia! expressions 
were coded and heart rate recorded. Mothers cf sons (Nr66) were 
found to be significantly more controlling in their attitudes 
than mothers of daughters (N=:57). Using the scores from the two 
factors noted previously (see factor analysis discussion above), 
Fabes et et al . found significant relationships (albeit modest) 
between more controlling maternal attitude and boys revealing 
less sadness and distress and lower arousal (slower heart rate) 
during the videotape. For girls, maternal control! inq attitude 
was significantly related to the girls expressing less facial 
sympathy and also verbally reporting lei:>s sadness. Thus, the 
experience of sympathy, or emotional responsiveness more 
generally, does seem to be related to mothers' attitudes or 
bel -fefs abotit when, where, with whom, and how children 'ought' to 
regulate their emot i ona 1 -express i ve behavior. 
Re s earch in Progress 
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Our current project is an examination of what sorts of 
variables contribute to emotional competence, an umbrella term 
that we use to refer to the demonstration of self-efficacy in the 
context of emotion-eliciting social transactions. without going 
into much detail here, we are looking at three parent variables 
(PACES, Parent Satisfaction Scale ( Gu i duba 1 d t & Clemmshaw, 
1985), and Moos' Family Environment Scale) und five child 
variables (age group, sex, Wheeler and Ladd's (1982) Children's 
Self-Efficacy for Peer Interaction Scale, the Children's Version 
cf the Family Environment Scale (Pino, Simons, & Slawinowski, 
1984), and Moos and Trickei-t's U 967 ) Clasr-roorn Environment 
Scale) as predictors of individual differences in children's emo- 
tional competence. Emotional competence is assessed via 
individual interviews using as stimuli both pho to-accompam ed 
and car toon-accompamed vignettes. An emotional competence index 
IS created by compiling the children's coded responses tc 
quections abcut decoding emotional states, recognizing "emotional 
fronts," fDroposing i ntert.ier rona 1 negotiation strategies, 
predicting future emotional behavior, ana so forth. 

The s;imple size is currently 10b children in three age 
groups (6-7 yrs., 8-9 yrs., and 10-11 yrs.). all of whom have at 
least one parent responding. Fortunately, we have a very high 
proper t.ion of both mothers and fathers responding (about 2/3 of 
the yample), which will permit us to analyze separately by parent 
gender. At this writing we have not yet completed our data 
analyes, but the eventual results should shed light on the 
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socialization messages sent by mothers and fathers to their 
children about emotion management and about how one uses one's 
emot ional --expressive behavior in structuring relationships. 

Cone 1 us ion 

As Maccoby and Martin (1983) have pointed out, remarkably 
little socialization research has examined directly parental 
behavior or attitudinal influences on children's emotional 
displays or experience. While some recent research has been 
undertaken with toddlers or preschoolers, curiously lacking has 
been research on parent attitudes or behavior as related to their 
olde^* childrer^'f^ understanding of emotional experience. The 
developmc^nt. of the Parent Attitude toward Children's 
Expressiveness Scale opens up numerous possibilities for 
i fwest i gat 1 ng a variety of questions in the area of emotional 
development, family systems, and socialization. As documented 
above, PACES has good reliability and internal consistency, and 
}ts construct validity also appears solid. As a new instrument, 
its U'3e m research r^till infrequent, but as it becomes more 
widely t^sed, additional validity may be found for it. 
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Table 1 



Oescnptiof) of PACES' Total Score and Individual Items 



PACtS Total 



Mean: .<S. 29 vanance; 4i , ^ 



Item Vaf" lancev 

Inte^-i tern 
Covar 1 ance!-> 

Inter - 1 tern 
(of'rela! ions 



Mean 



1,9: 



r -I 



Minimum 
1 . J 1' 



- . 104 



Max 1 mum 
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Table .2 

Correlations Between PACES and Demographic Data 

PACLS Age Education Occupation « of Children 

Total .10 -.004 -.02 -.41 (£ < .000 

(NrlfeO) (Nr70) (H-IO) 1N=70' 
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Table 3 



Correlations Between PACES Total 


Score and Assorted 


Measures 


Measures 


PACES Total Score 


Self-monitoring 


.11 




Marital Satisfaction Inventory:^ 






Affective Cormunication 


. 12 




Dissatisfaction with Children 


.22 


(£<.04) 


Conflict Over Chi Id-Reanng 


.03 




Social Oesi rabi ! ity 


-.01 




Affective Communication Test 




IB< .03 J 


Family Environment Questionnaire 
(Halberstadt) 


-.07 




Family Environment Scale iMoos): 






Cohesion 


. 10 




Expressiveness 


-.27 


(e< .01 ) 


Conf 1 ict 


.04 




Independence 






Achievement Orientation 




(£• .005) 


Intel lectual- Cultural Oriental ion 


-.06 




Active-Recreational Or lentat ion 


-.11 




Moral-Religious Orientation 


.25 


.02 t 


Organization 


-.03 




Control 


.23 


.03 ) 



Higher scores on the Marital Satisfaction Inventory generally 
indicate greater marital dissatisfaction with the subscale dimension. 
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PAHm ATTITUDE TOWARD CHILDREN'S EXPRESSIVENESS SCALE 

(PACES) 
Carolyn Saami 
Copyright 198? 
SCORING KEY 

The scoring weights for the multiple choice foiTot used in PACKS range 
from 1 to where 1 - the moyl accepting or permissive attitude toward 
children's c:notion:il expressiveness and H - the most control linr, or restrictive 
attitude- In the Tv.blc below, each scale ite;t! nurat\-^r is represented by the 
number in pnronthesoL^ ; t.he numbers following and sef)arated by coireiiis iwv. the 
weif^ts assigned to the multiple choice options a, b, c, and d. The total scor 
is obtained by addinf^ across items the number of weighted options selected by 
the respondent. The higher the score, the more restrictive or cotitroUin.f^ 
is the respondent's attitude toward children's emotional expressiveness. 
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PARENT ATTITUDE QUESTIONNAIRE 



Instructions : In the following multiple choice questions please circle only one 
response i^tch seems most similar to mrtiat you urould be likely to do in the situation 
described. 

1. If school-age child Is bragging about his/her skill in stwie activity to another 
child, proceeds to goof up and hurt him/herself, and then comes to me for aid, I would: 

a. tell them that they look foolish being so upset after bragging 

b. attend to them a little, but with some annoyance 

c. comfort them about the injury and ignore the bragging 

d. give comfort but also mildly chide them about the bragging 

2. If my school-age child receives an undesirable birthday gift from a family friend 
or relative and looks obviously disappointed, even annoyed, after opening it in the 
presence of the person giving the gift, I would: 

a. be annoyed with my child for being rude 

b. look the other way 

c. remind my child to say thank -you 

d. say that it really was too bad they didn't get what they wanted 

3. If my school-age child is very shy around adults who come to visit our home and 
prefers to stay in the bedroom during the visit, I would: 

a. let my child do as he/she pleases 

b- reproach my child about behaving like a mouse 

c. tell my child that he/she must stay in the living room and visit with the guest 

d. remind my child to be polite 

4. If during a bus ride my school -age child continues to look intently at someone 
whose whole head is covered with scar tissue, I would: 

a. nudge my child and say to mind his/her own business 

b. permit the looking 

c. tell my child it is impolite to stare 

d. ask what he/she is doing 

5. If my school-age child starts to giggle during a funeral, I would: 

a. ignore it 

b. smile understandingly at my child 

c. frown at my child 

d. frown and also tell my child to be quiet 

6. If my school-age child is afraid of injections and becomes a bit shakey while 
waiting for his/her turn for a shot, I would: 

a. comfort them before and after the shot 

b. tell them not to embarrass me by crying while getting the shot 

c. tell them to try to get more under control 

d. tell them that the pain lies more in the fear than in the actual shot 

7. If my school -age child shouts at me in anger after I accidentally throw away 
his/her favorite comic book, I would: 

a. apologize 

b. give them a piece of my mind about the disrespect shown to me and tell them 
to go to their room 

c. apologize but tell them to stop yelling at me 

d. send them to their room to cool off, then apologize later 
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8. If iny school-age child carelessly loses some pr-'zed (but inexpensive) possession 
and reacts trlth tears, I would: 

a. tell th&a not to get so upset about It 

b. tell th^ hoKf unhaf^y I m about the loss too 

c. remind them to be more careful next time 

d. say they should not feel so sorry for themselves since they were so careless 
as to lose it In the first place 

9. If my school-age child Is about to appear on a local television program and inquires 
with visible nervousness about how many people will be watching the show, I would: 

a. say tc get control of themselves and try not to show their nervousness 

b. reassure and comfort ray child 

c. suggest thinking about something relaxing so that their nervousness will 
not be so obvious 

d. tell my child to get a grip on him/herself if he/she wants a good performance 

10. If my school-age child attends a family birthday dinner in a nice restaurant 
and exuberantly jumps rji of his/her chair and shouts "Happy Birthday!" I would: 

a. smile but also tell my child to try not to be so rambunctious 

b. say nothing 

c. smile understandingly about my child feeling so happy 

d. say that proper restaurant behavior requires sitting down and speaking 
quietly, despite feeling happy and excited 

11. If my school-age child becomes very angry at hi^/her sibling, begins to shout 
and stomp around the room, and I am nearby, I wouIj: 

a. tell my child to speak civily and apologize as well 

b. not intervene 

c. try to find out what the altercation was all about 

d. tell my child to cool down 

12. If my school-age child has some unfounded fear (e.g., of the dark, of dogs, etc.) 
and gets panicy in the feared situation, I would: 

a. reach out with a touch and assure them I was there to help 

b. give assurance that I was there to help but that it was time for them 
to realize they had no real reason to be afraid 

c. tell them they are being silly and will embarrass themselves someday by being 
so afraid 

d. tell them to control themselves better so that they will feel less afraid 

13. If my school-age child is teased and called names by another youngster on the 
way home from school and arrives home trem'jling and tearful, I would: 

a. say "if you don't want to be a sissy, scaredy-cat, or whatever, you should 
stick up more for yourself" 

b. feel concerned myself and also comfort and reassure my child 

c. tell my child to keep a stiff upper lip and not let the other child see 
him/her so upset 

d. reassure my child but also say that showing one's fear to others sometimes 
causes problems 

14. If my school-age child rather obviously watches a mentally retarded person 
as we ride the bus, I would: 

a. permit the staring 

b. nudge my child and say to mind his/her own business 

c. ask what he/she is doing 

d. tell 1^ child that It Is Impolite to stare 
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15. If ay school -«ge child wins a race In a track meet and after receiving every- 
one's congratulations continues to Jiosp around gleefully and exclalsi over the victory, 
1 fcfould: 

a. say nothing but would begin to feel uncomfortable 

b. smile approvingly and offer more congratulations 

c. frown at the display and say that real winners do not keep "crowing" 

d. suggest they were over-doing it and to calm down 

16. If my school -age child appears to be quite afraid during an amusement park ride 
and other accompanying youngsters do not seem to be afraid, I would: 

a. tell my child to shape up or he/she will be teased by the other kids 

b. comfort and reassure my child 

c. let him/her cope with the fear without my intervening 

d. tell my child to try to get better control of him/herself 

17. If my school-age child is in a recital (e.g., dance, music, gymnastics, etc.) 
and during a solo makes an error and proceeds to look as if on the verge of tears, 
afterwards I would: 

a. say that the performance was fine, but it would have been better if they 
had not looked so upset about the mistake 

b. compliment the performance and say nothing about the mistake 

c. compliment the performance and say that the concern on their face after the 
mistake showed the audience that they really wanted to do well 

d. say that no one would have paid attention to the mistake if they had not 
acted so babyish about it 

18. If my school -age child comes home from school very angry about something the 
teacher has done and proceeds to slam doors, mutter dire threats, and scowl fiercely, 
I would: 

a. reprimand my child for being so out of control and behaving inappropriately 
in the house 

b. ask what had happened 

c. tell my child that his/her behavior is disruptive 

d. tell my child that I just hope he/she doesn't act this way at school 

19. If my school-age child is staring with interest at a woman breast-feeding 
her baby, I would: 

a. permit the looking 

b. nudge my child and say to mind his/her own business 

c. ask my child what he/she is doing 

d. tell my child that staring is impolite 

20. If my school -age child mutters "yecchh" and grimaces when Grandma serves some 
of her casserole on his/her plate, I would: 

a. remind my child to be more polite 

b. tell my child to apologize and shape up irrenediately or leave the table 

c. smile rather nervously and ask my child "well, what do you think it is?" 

d. frown at my child while asking him/her to apologize for the poor manners 
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